History
Progression Map

Age Area of Learning

Key Skill Acquisition

Understanding the World

e Begin to make sense of their own life-story and
family’s history.

Nursery e Comment on images of familiar situations in the past.
Understanding the World o Compare and contrast characters from stories, including
figures from the past.
ELG e Talk about the lives of people around them and their roles

Understanding the

World Past and Present

in society.

¢ Know some similarities and differences between
things in the past and now, drawing on their
experiences and what has been read in class.

e Understand the past through settings, characters
and events encountered in books read in class
and storytelling.

Understanding the World - Concept Past and Present

3 -4 years

| can play with objects that are from the past and talk about what
they would have been used for.

| can re-tell what my parents and photographs tell me about my
own life story.

Reception

| can experience various sources (e.g. artefacts, photographs, paintings,
stories, video clips and information texts) that are set in or about the past
and comment on how things were different or the same to the present.

| can begin to show some understanding of why the past was different.




| can re-tell what my parents and photographs tell me about my
family’s history.
| can talk about how my family travels to different places.
| can show an interest in different occupations including the fire
service, the police service and the health service.
| have a basic idea about past and present, beginning to
understand through photographs and books how some things
such as vehicles or toys have changed.
| can sequence family members according to name/size, e.q.
baby, child, adult.
| can sequence family members according to their age and
describe who they are, e.g., baby, toddler, child, teenager, adult,
elderly.
| can use words to sequence, e.g, first, then, next, after that, in
the end.
| can show an awareness of morning, dinnertime, afternoon,
and evening.

E.g. a simple understanding about not having electricity/batteries so
candles needed to be used for lighting.

| can talk about events/artefacts using everyday words such as ‘before |
was born” and ‘'now’

| can talk about how the lives of families were similar and different in the
past.

| can make comparisons between historical figures or familiar objects or
situations from the past using story books and information books. | can
identify some similarities and some differences.

| can sequence family members according to their age. | can explain who
they are and the key differences in what they can and can not do

| know there are days of the week/ seasons, and | begin to name these.
| can talk about events using the present and past tense.

| understand the terms before and after.

| understand that there are special dates and times that repeat every
year.

| can name the days of the week/ the seasons of the year.

Vocabulary
Disciplinary

Toaay, day, long ago, yesterday, the past week, tomorrow, the future, then, now, before | was born when (parents/qg. parentsj, old, new,

object photography, same. different
Substantive (linked to topics)

Key Stage 1 National Curriculum Expectations

Key Stage 2 National Curriculum Expectations

Pupils should be taught about:

« changes within living memory. Where appropriate, these
should be used to reveal aspects of change in national life;

- events beyond living memory that are significant nationally
or globally [for example the Great Fire of London, the first
aeroplane flight or events commemorated through festivals
or anniversaries];

 the lives of significant individuals in the past who have
contributed to national and international achievements.

Pupils should be taught about:

+ changes in Britain from the Stone Age to the Iron Age;
+ the Roman Empire and its impact on Britain;
- Britain’s settlement by Anglo-Saxons and Scots;

- the Viking and Anglo-Saxon struggle for the Kingdom of England
to the time of Edward the Confessor;

- alocal history study;
« astudy of an aspect or theme in British history that extends pupils’




- significant historical events, people and places in their own

~
%)

Historical Interpretations

Some should be used to compare aspects of life in different
periods [for example Elizabeth | and Queen Victoria,
Christopher Columbus and Neil Armstrong, William Caxton
and Tim Berners-Lee, Pieter Bruegel the Elder and LS Lowry,
Rosa Parks and Emily Davison, Mary Seacole and/or Florence
Nightingale and EdithCavell];

locality.

chronological knowledge beyond 1066;

- the achievements of the earliest civilizations — an overview of where

and when the first civilizations appeared and a depth study of one of
the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The
Shang Dynasty of Ancient China;

« Ancient Greece — a study of Greek life and achievements and

their influence on the western world;

- anon-European society that provides contrasts with British history

- one study chosen from: early Islamic civilization, including a study
of Baghdad c. AD 900; Mayan civilization
c. AD 900; Benin (West Africa) c. AD 900-1300.

KS2

KS1 History National Curriculum

Children should understand some of the ways in which we find
out about the past and identify different ways in which it is
represented.

Children can:

a. start to compare two versions of a past event;

b. observe and use pictures, photographs and artefacts to find
out about the past;

fiction;
d. explain that there are different types of evidence and sources
that can be used to help represent the past.

C. start to use stories or accounts to distinguish between fact and

Lower KS2 History National Curriculum

Children should understand how our knowledge of the past is
constructed from a range of sources.

Children can:

a. look at more than two versions of the same event or story in
history and identify differences;

b. investigate different accounts of historical events and be able
to explain some of the reasons why the accounts may be
different.




Historical Investigations

KS1 History National Curriculum
Children should ask and answer questions, using other sources
to show that they know and understand key features of events.

Children can:

a observe or handle evidence to ask simple questions about
the past;

b observe or handle evidence to find answers to simple
questions about the past on the basis of simple
observations;

Cc choose and select evidence and say how it can be
used to find out about the past.

Lower KS2 History National Curriculum

Pupils should regularly address and sometimes devise historically
valid questions about change, cause, similarity and difference,
and significance.

Children should construct informed responses that involve
thoughtful selection and organisation of relevant historical
information.

Children can:

a use arange of primary and secondary sources to find
out about the past;

b construct informed responses about one aspect of life or
a key event in the past through careful selection and
organisation of relevant historical information;

Cc gather more detail from sources such as maps to build
up a clearer picture of the past;

d regularly address and sometimes devise own questions
to find answers about the past;

e begin to undertake their own research.

KS1 History National Curriculum
Pupils should develop an awareness of the past, using common
words and phrases relating to the passing of time. They should
know where the people and events they study fit within a
chronological framework.
Children can:
a sequence artefacts and events that are close together in
time;
b order dates from earliest to latest on simple timelines;
C sequence pictures from different periods;
d describe memories and changes that have happened in
their own lives;
e use words and phrases such as: old, new, earliest,
latest, past, present, future, century, new, newest, old,
oldest, modern, before, after to show the passing of time.

Lower KS2 History National Curriculum
Pupils should continue to develop a chronologically secure
knowledge and understanding of British, local and world history,
establishing clear narratives within and across the periods they
study.
Children can:
a sequence several events, artefacts or historical figures
on a timeline using dates, including those that are
sometimes further apart, and terms related to the unit
being studied and passing of time;

b understand that a timeline can be divided into BC
(Before Christ)] and AD (Anno Domini).




KS1 History National Curriculum
Pupils should identify similarities and differences between
ways of life in different periods.

Children should choose and use parts of stories and other
sources to show that they know and understand key features
of events.

Children can:

recognise some similarities and differences between the
past and the present;

identify similarities and differences between ways of life in
different periods;

know and recount episodes from stories and significant
events in history;

understand that there are reasons why people in the past
acted as they did;

describe significant individuals from the past.

Lower KS2 History National Curriculum
Children should note connections, contrasts and trends over
time.
Children can:
a note key changes over a period of time and be able to give
reasons for those changes;
b find out about the everyday lives of people in time studied
compared with our life today;
c explain how people and events in the past have
influenced life today;
d identify key features, aspects and events of the time
studied;
e describe connections and contrasts between aspects of
history, people, events and artefacts studied.

KS1 History National Curriculum

Pupils should use a wide vocabulary of everyday historical
terms.

Children can:

show an understanding of historical terms, such as
monarch, parliament, government, war, remembrance;

talk, write and draw about things from the past;

use historical vocabulary to retell simple stories about the
past;

use drama/role play to communicate their knowledge
about the past.

Lower KS2 History National Curriculum
Pupils should develop the appropriate use of historical terms.

Children can:

use and understand appropriate historical vocabulary to
communicate information such as ruled, reigned, empire,
invasion, conquer, kingdoms;

present, communicate and organise ideas about the past
using models, drama role play and different genres of
writing including letters, recounts, poems, adverts, diaries,
posters and guides;

start to present ideas based on their own research about a
studied period.




YEAR

AREAS OF LEARNING

Year 1 | Chronological Understanding / Historical Knowledge Historical Enquiry Interpretation of History
Chronology and Sequencing e begin to describe similarities e find answers to simple e Dbegin to identify different
e sequence events in their life and differences in artefacts questions about the past from ways to represent the past
e sequence 3 or 4 artefacts from | ¢ use a range of sources to find sources of information e.g. e use stories to encourage

distinctly different periods of out characteristic features of artefacts children to distinguish
time, match objects to people the past recognise the e sort artefacts “then” and between fact and fiction
of different ages difference between past and “now”, - use as wide a range e compare adults talking about
e sequence events or objects in present in their own and of sources as possible the past — how reliable are
chronological order. others’ lives e to ask and answer questions their memories?
e they know and recount related to different sources
episodes from stories about and objects.
the past.
Vocabulary
Disciplinary (building on EYFS)
Yesterday, today, tomorrow, same, different, change, event significance, sequerice, arteract, fact, source, cause arnd affect
Substantive (topic linked)
Toys
diablo, whip and top, croquet, skipping rope, skittles, Jacob’s ladder, marble, hopscotch, blow football
Great Fire of London
London, River Thames, disaster, equipment, Thomas Farriner, Samuel Pepys, King Charles I, Thomas Bloodworth, bakery, Pudding Lane, water
squirter fire breaks
Year 2 | Chronological Understanding Historical Knowledge Historical Enquiry Interpretation of History

e sequence events closer
together in time

e sequence photographs /
artefacts etc. from different
periods of their own life

e describe memories of key
events in own lives.

find out about people and
events in other times
collections of artefacts —
confidently describe
similarities and differences
recognise why people did
things, why events happened
and what happened as a
result

Identify differences between
ways of life at different times
use drama to develop
empathy and understanding.

observe or handle sources to
answer questions about the
past on the basis of simple
observations

sequence a collection of
artefacts, use time lines
discuss the effectiveness and
reliability of sources.

compare pictures or
photographs of people or
events in the past able to
identify different ways to
represent the past

compare 2 versions of a past
event discuss reliability of
photos/ accounts/stories.

VVocabulary




Disciplinary (building on from Year 1)

Past present future, important event, era, artefacts, timeline, in the past, last century, year, decade, century, chronological order, recent, sources of
evidence

Substantive (topic linked)

Nurturing Nurses

Hyglene,. education, medical, training, war, founder, significant people, Florence Nightingale. Crimea, Crimean War, Scutari, government, cholera,
Edith Cavell, Mary Seacole

Victorians

modern, Queen Victoria, Victorians, butler, maid, Penny Farthing, chamber pot, mangle, posser, fiat iron, washing dolly, carpet beater, bed pan,
workhouse, chimney sweep, street children, gruel, working children, Dr. Barnardo, The British Empire, electricity, inventiorns

Transportation
Transport, travel, aeroplane, railway, station, platform, vehicles, train, bicycle, boat aviation, hybrid
Year 3 | Chronological Understanding Historical Knowledge Historical Enquiry Interpretation of History
place the time studied on a time e find out about everyday lives | e use arange of sourcestofind | e identify and give reasons for
line sequence events or artefacts, - of people in time studied and out about a period different ways in which the
use dates related to the passing of compare with our lives today | ¢ observe small details — past is represented, -
time (BC, AD etc.) identify reasons for and results artefacts, pictures distinguish between different
of people’s actions e select and record information sources — compare different
e understand why people may relevant to the study versions of the same story, -
have wanted to do something | begin to use the library, e- lool§ at representations of the
(motives) learning for research ask and period — museum, cartoons
e study change through the answer question. etc.
lives of significant individuals.
Year 4 | Chronological Understanding Historical Knowledge Historical Enquiry Interpretation of History
e place events from period e use evidence to reconstruct e use evidence to build up a e look at the evidence available
studied on time line life in time studied picture of a past event e begin to evaluate the
e useterms related to the period | e identify key features and e choose relevant material to usefulness of different sources
and begin to date events, - events, - look for links and present a picture of one e use text books and historical
understand more complex effects in time studied aspect of life in time past knowledge.
terms: e.g. BC/AD e offer areasonable explanation | e ask a variety of questions use
for some events the library and e-learning for
e develop a broad research.
understanding of ancient
civilisations (see statutory
guidance)
Vocabulary KS2

Disciplinary (building on KS1)
Chronology. significant power, development influence, BC and AD, Ancient, civilisation, evidence, versions, compare, sources, representations




Disciplinary
Innovation, legacy, conquer, consequence, invasion, monarchy, social, structure, empire

Substantive (topic linked)

Stone Age

Pre-historic (started with use of stone tools; ended when writing came to Britain);BC; AD; archaeology, Primary/Secondary sources. Stone Age,lron
Age, Bronze Age, Settlements, Hunter-gatherers, Agriculture

The Anglo-Saxons and Scots

Invasion, archaeologist, chronicle. conversion, monastery, interpretation, monarchy, settlement, kingdom and Christianity.

The Vikings

Raid, monk, monastery, migrate, settle, runes, longhouses, saga, trade and monarch, invasion, weapons, Viking warriors, Lindisfarne

The Romans:

Invasion, conquer, empire, emperor, monarchy, centurion, fort, legion, Celts, Picts and significant, roundhouse, Boudicca, Julius Caesar, Claudius,
warrior, legionary

The Ancient Greeks:

State, democracy, empire, monarchy, citizens, slaves, stadium, marathon, myth and temple.

Art - exploring art from the period of history being studied / famous artists from this time and using this to inspire own work

RE - the history of major religions, the link between their spread / change and global events (e.g. the spread of Christianity in the Roman
Empire), religious beliefs of ancient peoples (e.g. Greeks).

DT - constructing models and replicas of buildings, vehicles or armour from the past.

Science - the lives and impact of famous scientists.

English - reading for research, particularly original documents & writing to present and share findings.

Understanding the history of countries will almost always link to their human and physical geography

Visit significant national museums (e.g. Hitchin Schools Museum, the Fitzwilliam
Meets and talk to people who have lived through important moments in history e.g. Coronation or can share their experiences or explored
topics e.g. toys




Explore local museums to develop a stronger link to topics being studied (‘we found this just a mile from where you live’; ‘this is what life was
like in our town 100 years ago’)

Have opportunities to handle historical artefacts and draw their own inferences and conclusions from them.
Experience what life was like in the more distant past through trips and themed days
Meet professional historians and talk to them about how they piece together clues to form a more complete picture of the past.

Teaching and Learning

To make history lessons inclusive, teachers need to anticipate what barriers to taking part and learning particular activities, lessons or a series
of lessons may pose for pupils with particular SEN and/or disabilities. So in your planning you need to consider ways of minimising or
reducing those barriers so that all pupils can fully take part and learn. In some activities, pupils with SEN and/or disabilities will be able to take
part in the same way as their peers. In others, some modifications or adjustments will need to be made to include everyone. For some
activities, you may need to provide a ‘parallel’ activity for pupils with SEN and/or disabilities, so that they can work towards the same lesson
objectives as their peers, but in a different way — e.g. using specialist software to enable pupils to simplify complex language and imagery on

websites. Occasionally, pupils with SEN and/or disabilities will have to work on different activities, or towards different objectives, from their
peers.




Communication and Cognition and learning SEMH needs Physical / sensory needs More able learners
interaction (including WTS
literacy/maths)

* Pre-teaching of key
vocabulary or sending
home key vocabulary
prior to the topic.

* Support key vocabulary
with Makaton (as
appropriate) signs and
with symbols/visuals.

* Assess child’s level of
prior knowledge and
vocab before the topic.

* Enable additional
thinking/processing time.
* Give the child a
whiteboard or method of
jotting down ideas to
support their
participation.

* Communication fans
and other prompts to
signal

‘agree/disagree/I have a
question’ using nonverbal
methods.

Highlighting of key points to
cue children in.

* Whole class reading of
source materials to support
understanding.

* Enlarging text and copying
onto buff paper.

* Use of visual and audio
sources.

* Shared reading
opportunities to give children
opportunity to practise.

* Adapting reading materials
such that they match

pupils reading age/ability.

* Alternative methods of
communication such as
comic strips, pictures,
annotated drawings.

* Use of word processor,
speech to text software.

* Use of peer scribe, adult
scribe, my turn your turn
approaches.

* Broken down success
criteria

* Scaffolds for writing.

* Visual timelines with
known points in history from
prior learning and key points
of reference.

* Key ‘time’ vocab provided —
before, after, past, - Key
vocabulary cards with
phrases (old, new, long time

* Prior warning of any
sensitive topics.

* Liaison with
parents/carers in advance
of any

sensitive/triggering topics
* Method of
communicating that a topic
is becoming

too much/child may need
time out and an
appropriate/identified place
to go to if needed.

* Opportunities to develop
social skills including being
taught these discretely to
support engagement in
group work and
collaborative learning.

* Use of PSHE to discuss
healthy relationships,
promote well-being and
explore emotive topics
within

learning

Hearing

Children will be given time to
process information and to
give responses to answers
Speech will be clear and slowly
paced

Symbols, signs and visual
timetables will be used to
support communication
Paired or small group context
used to support and develop
confidence and ensure
comprehension

Positive responses will be given
to any attempts at
Communicating

Adults will regularly check the
child’s understanding
throughout the lesson

Visual

Children will be given
enlarged images, pictures and
diagrams

Resources will be provided in
the correct font size

Sensory Needs

Any rules/expectations will be
consistently implemented
Seating arrangements will be
considered carefully to
minimise distractions

‘Time out’/*help cards’ can be
used

Instructions and key
information will be given
clearly so the child

Challenge — providing
activities and experiences
that engage interest and
stimulate at a high level.
Enrichment — adding
breadth and range to a
child’s attainment and
progress through activities
and experiences which
consolidate and widen the
child’s knowledge, skills and
understanding. These also
include enrichment days.
Extension — providing
opportunities for the children
to increase the depth of their
knowledge, skills and
understanding.

Progressing — providing the
opportunity for children to
progress through their work
at their own rate of learning.




ago, before, after, past, understands what is being

present, then, now, BC, AD, asked of them and how
decade, ancient, century) they will achieve the learning
goal

Children will be given the
correct preparation before the
lesson so they know what will
be happening and what to
expect prior to the lesson




